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Classroom management: What matters in student learning?

various approaches to creating
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What is classroom management?

For to everyone who has, more

shall be given, and he will have an The actions teachers take to create an environment

abundance; but from the one who that supports and facilitates both academic and
does not have, even what he does social emotional learning.

have shall be taken away

Matthew 25 : 29

From a relational perspective:

all teacher actions and associated cognitions and
attitudes involved in creating the social emotional
aspect of the learning environment.

Evertson & Weinstein, 2006; Wubbels et al., 2014
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What is classroom management? Approaches to CM

Actions teachers undertake
» to establish a well-ordered environment so that

students can engage in meaningful academic Behavioral Behaviorist learning principles
learning, and to enhance student social and fitamel cemtil]
moral growth.
+ to ensure order and effective use of time during Ecological
lessons and to create an environment that :
facilitates both academic and social-emotional DIFEie e
learning )
. X . Curricular
« to effectively handle student misbehaviour and
disruptions as a prerequisite for creating an Interpersonal

orderly environment

Wubbels et al., 2014; Wubbels 2015
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Approaches to CM

Approach Action

Behavioral  Carcful observation and analysis of student behavior |

Rewarding and praising desired student behavior P L . L
Explaining how rewards can be got Behavioral Behaviorist learning principles

Removing reinforcers stimulating undesired student behavior

Ignoring undesired student behavior Internal control Emotional competence,

Punishing students for undesired behavior community

Modelling desired behavior -

Token remforcement, camed points credits Ecological

Shaping through successive approximations

Extinction

Reinforcing incompatible behaviors

Providing relaxation for fears and anxicty

Providing time outs rricular

Stimulaty 1 If-specification of conti ics, self- Curricula
reprimands and self-remforcement

Discourse centered

Interpersonal
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Approaches to CM

Internal Teaching social emotional skills : P n P
control Building caring relationships Behavioral Behaviorist learning principles
Setting firm and fair boundaries to student behavior
Sharing responsibilities with students Internal control Emotional competence,
Providing sound reasons for judgments communit
Relating judgments to observations made Y
Explaining reasons for decisions Ecological Facilitate common lesson
Helping students to focus on rational rather than power arguments
LopE - o o structures
E o of explicitly
Providing constructive and adequate feedback (referring to behavior instead of Discourse centered
person)
Giving feedback without causing humiliation, or loss of face )
Showing respect Curricular
‘Welcoming students and greeting them
Interpersonal
Universiteit Utrecht Binational School of Education| Universiteit Utrecht Binational School of Education
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Approaches to CM

Approach Action
Bcological | Developing clsoom rouincs, procedarcs nd group acrns ! |
Establishing and enforcing a clear sct of rules carly in the school year : P P P
Oumiizing smooth tramitees Behavioral Behaviorist learning principles
Employing clear desists
ch'pn:é)cormctm small and of low intensity (e.g., cyes, gestures instead of Internal control Emotional competence
wor ’
Intervening with a private character without interfering the flow of instruction community
Indicating withitness A o
A“c:djn: to two or more events at the same time Ecological Facilitate common lesson
Signalling that disruptions are being observed and considered a violation of structures
rules . )
Repeating and reminding students of important tasks and instructions Discourse centered Smooth task-oriented
Marking lesson transitions clearly conversation
Organizing frequent and repeating central, whole class moments N
Moving between students” seats Curricular

Providing students with deadlines or timelines

Asking other students to join in or give assistance when answering questions
or completing tasks Interpersonal

‘Writing a lesson plan on the blackboard

Telling students what will happen during the lesson
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Approaches to CM

T I

Discourse Listening actively to students (e.g., their arguments (without directly giving

centered in)) Behavioral Behaviorist learning principles

Listening to student conversations
Providing s:_‘l'g"’":‘ “E‘“:‘d““d‘“s“‘.‘d ’":fm;“i‘glm:;"'"iﬁi “',‘I:“s:‘":;fg" Internal control Emotional competence,

them in atypical activity settings community
Using communication patterns and participation structures that promote Ecological Facilitate common lesson

nclusion of students who exhibit communicative differences ) structures
Being alert to ways communicative behavior of the teacher may constrain
_ instructional discourse . Discourse centered Smooth task-oriented

ting earlicr ag with student . conversation
Negotiating and at the same time honouring student perspectives and needs . . .
Using varying questioning techniques Curricular Intrinsically rewarding
Preventing escalation of conflicts learning environments
Interpersonal
Universiteit Utrecht Binational School of Education| Universiteit Utrecht Binational School of Education
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Approaches to CM

— |

Curricular Promoting student academic interest N L . L
Giving abler students assignments which are truly difficult for them to solve Behavioral Behaviorist learning principles
Creating authentic practices
Presenting real problems

Preparing | from a content and process point of view Internal control Emot|one_1| competence,
Providing structured variety of tasks and classroom activities community
Providing clear lesson structure Ecological Facilitate common lesson
Frequent and varied testing structures
Correcting/grading tasks/tests shortly after task/test taking with carc and
accuracy Discourse centered Smooth task-oriented
Clearing up instructional problems that have arisen i previous lessons conversation
Curricular Intrinsically rewarding
learning environments
Interpersonal Productive relationships
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Approaches to CM

Approach Action

Interpersonal  Sending non-verbal messages of rest and control (small gestures, eye contact,
cmphatic speech) .
Showing to be in control (central position)
C i ions with positive remarks, smiles or led;
of changed behavior
Follow correcting students by making rapport X
Showing feelings and emotions Behavioral X X X
Focusing on cooperation of leader of the peer group
Showing rest of class that a relationship is restored after comrection Internal control X X X
Avoiding to be cnitical of students in front of the class i
Being aware of students needing individual attention E(_:°|Oglca| X X X
Showing humour Discourse centered X
Actively engaging in probing for individual students’ interests, beliefs and q
bac Curricular X
Listening to students on school-related and non-related issues Inter nal X X X
Organizing short student-teacher meetings after lesson (SEEERE
Speaking with students after lesson or in the hallways
Contacting parcnts of students Ben-Peretz, Eilam & Yankelevitch, 2006; Psunder, 2005; Haroun & O'Hanlon, 1997; Gencer & Gakiroglu 2007;
Granstrom 2006; Shimahara, 1998; Nishioka, 2006; Ding, Li, Li & Kulm 2008
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Behavioral X X X
Internal control X X X
Ecological X X X
Discourse centered X
Curricular X
Interpersonal | k| R
PHBern
Ben-Peretz, Eilam & Yankelevitch, 2006; PSunder, 2005; Haroun & O'Hanlon, 1997; Gencer & Cakiroglu 2007; Petni

Granstrom 2006; Shimahara,1998; Nishioka, 2006; Ding, Li, Li & Kulm 2008
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What is classroom management? What is classroom management?

« well-ordered - well-ordered

environment environment

- effective use of time - effective use of time

* environment * environment
facilitating academic facilitating academic
and social- and social-
emotional learning emotional learning

- effectively handle - effectively handle
student student

misbehaviour and misbehaviour and
disruptions disruptions

Gesetzlichen Rahmenbedingungen

Approaches to CM

Behavioral

Internal control

Ecological

Discourse centered

Curricular

Interpersonal
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Gesetzlichen Rahmenbedingungen

Behavioral
Internal control
Ecological
Discourse centered
Curricular
Interpersonal

Internal control

Curricular
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Behavioral
Internal control
Ecological

Discourse centered Approaches to CM
Curricular Behavioral
Interpersonal Internal control

Ecological
Discourse centered
Curricular
Interpersonal

Approaches to CM
Behavioural control
2
) ;
2
Discourse centered Ecological il R -
Internal control X X X X
Ecological X XXX X X
Discourse centered XX X
Curricular X
Interpersonal X X X (x)
Curricular Ben-Peretz, Eilam & Yankelevitch, 2006; PSunder, 2005; Haroun & O'Hanlon, 1997; Gencer & Cakiroglu 2007;
Granstrom 2006; Shimahara, 1998; Nishioka, 2006; Ding, Li, Li & Kulm 2008; Wannack & Herger 2014
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Methods to investigate Comparative Teaching Studies

CM around the world Variation across countries
[ |Before2013 _______|TALIS2013 |
Disciplinary actions 1-10 % of teacher actions
. . On task student behavior 60-96 % of time
° Smgle country studies Off task behavior 2- 10 % of time
. Compa rative Research Outside interruptions 10-30 % of lessons
— Teaching Teacher g:ontrolled 0-20 % of lessons
interruptions

— Classroom management

Teacher interruptions 10-60 % of lessons
student work

e.g. Osborne et al 2003; Hiebert et al 2003; ~ OECD (2014) TALIS 2013 Results:

Beaton at al 1996; Anderson et al 1989; An Intenational Perspective on

LeTendre et al 2001 Teaching and Learning. Paris:
TALIS/OECD Publishing.
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= figure 6.13 #
Percentiles of time spent on teaching and learning
® Figure 6.12 ® Distribution within each country of the percentage of class time teachers report spending on teaching
Distribution of class time during an average lesson and learning in lower secondary education’
Average proportion of time lower secondary education teachers report
spending on each of these activities in an average lesson’

B 50th-75th percentile
8 25th-50th percentile

B Administrative tasks

8 Keeping order in the classroom

B Actual teachingand leaming
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Percentiles of time spent on keeping order in the classroom
Distribution within each country of the percentage of class time teachers report
spending on keeping order in the classroom in lower secondary education’
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Distribution of variance - classroom discipline
Distribution of variance in lower secondary education across the three levels of country, school and teacher

O Teacher
O Sehool
B Country

Classroom ary climate

@irsttuton
Bade
Source: OFCD, TALIS 2013 Database. o
StatLink QO bty //dx.dok o3/ 10,1781 BesORE "
Spars
Bhore

Universiteit Utrecht Binational School of Education

November 30 2018

Comparative Classroom Management
Studies
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Table 2
Level of perceived classroom misbehavior by setting

Country  Level of perceived misbehavior

Nearlyall Most Some Hardlyany None

Australia 1 2 33 54 10
Israel 1 2 54 41 2
China 0 2 42 50 6
Table 3

Level of concern by setting

Country  Level of concern

Major Moderate Minor Almost none None

Australia |12 27 25 24 12
Israel 90 10 0 0 0
China 11 26 30 25 8

Comparative Classroom Management
Studies

Lewis, Romi, Qui & Katz, 2005
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Table 1 Discipline strategy usage by country (mean, SD, and Cronbach’s alpha)

Scale (no. of items) Australia China Israel Use of aggressive disciplinary techniques
e [ | 1Israel | Australia__ |  China |
|l;“““h"“"‘ (] =;’ 3?6 ':’ ;: 2: 5‘2 '22 (3):] :z ':‘3’ ] students teacher students teacher students teacher
iscussion (n = 3) .24 91 J X 61 X 32 B . .
Recognition (n=4) 081 46 86 |om| 6 71 09 36 8 :ﬁ"'gf n 3.9 2.6 3.3 2.3 2.4 2.4
Aggression (n=4) 061 26 60 |037| s 6 008 81 .67 9
Ivolvement (n=3) 137 31 & |or| 14 61 128 33 .60 Deliberately 2.3 1.7 2.2 1.6 2.1 1.8
Hinting (n = 4) 217 58 60 |02 90 52 288 77 66 embarrass
Group 2.3 1.4 2.8 1.8 2.6 1.7
punishment

Sarcasm

] ? o .1 q
Comparative Classrod nage' t t t t

Romi, Lewis, Roache, & Riley, 2011

Universiteit Utrecht

Comparative Classroom Management
Studies

Romi, Lewis & Roache 2013
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More and more attention in
Results comparative research Teacher Education

. I « 2007 30% - 2017 75%
« Similar lesson structures

. « Still a huge concern for beginning teachers
- Differences 9 ¢ ¢

— Orderliness

— Motivation

— Understanding
— Self esteem

Universiteit Utrecht Binational School of Education|
No

Universiteit Utrecht Binational School of Education|
vember 30 2018 No

vember 30 2018

11



30/11/2018

Successful classroom managers

« Learning versus noise-free

+ Personal acceptance

 Helpful

* Praise

* Humour

» Preparation, organisation

« Early and paced introduction rules
« Modelling

« Early intervention

Binational School of Education
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